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Thus far, we've looked at the theoretical implications of ethos, how the writing classroom
can create this ethical stance, and how the writing class can provide ways for students to negotiate
identity in relation to the separate bodies of knowledge in the university curriculum. Now we
want to transcend the boundaries between ethos in the writing class to this idea of personal and
social ethics in the Writing Center and ask the question: how can the Writing Center act as a
place to strengthen students' voices--voices that exhibit an awarness of the conventions of
academic discourse and voices that show ownership of the papers as well as the social aspect of
listening to the voices of others?

This is a significant question because it seems students feel as if they are speaking a
foreign language when writing in the university. Because they don't completely understand what
is involved in becoming a member of the discourse, students assume marginal roles --people
peering in, looking in, but not feeling as part of the community. Both Bizzell and Bartholomae
address this issue in the articles "The Ethos of Academic Discourse" and "Inventing the

University" respectively. Students re-invent the university each time they write instead of seeing
themselves as active members. So how do we accomplish this? How do we create an
atmosphere where students see their relationship to the university as having a personal as well as a

social dimension? How do we make them feel comfortable in using the conventions of academic
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discourse and opening themselves to modifying their positions? How can we achieve this in the
Writng Center?

Our conceptions of the Writing Center involve the notion of peer tutoring that allows
students, tutees, the opportunity to consult with someone about problems with their papers at any
stage in the writing process. Brufee sees the Writing Center as a place where peer tutoring allows
a social context or community where students of equal status can pool their resources together
and discover what they need to know through the art of conversation. However, consultants as
well as consultees feel as if their roles are scripted. Tutors often see themselves in a certain fixed
role: "I have to ask certain questions and s/he has to answer." In fact, most consultations begin
with "So what did you need help with." And most students/tutees see themselves as receivers of
information, but seldom do they view themselves as "givers" in the consultation. In this way, both
text and participants remain static. In the eyes of the consultant, the paper or assignment becomes
something so fixed and set that the generic questions of "do you think you might need evidence,"
or "what is your thesis,” or "this doesn't seem clear" seem to take over. The paper becomes one
of many reviewed that particular day, and the consultant appears not to have changed and the
consultee is merely a writer with a paper. If we think of the writing center as an extension of the
classroom, the microcosmic writing class, how can we transcend the boundaries between writing
class to the Writing Center to involve this idea of personal and social responsibility?

I ask this question because a year ago this idea of personal and social responsibility arose
from a particular case study. A student appeared in the writing center to discuss his essay on
welfare fraud. His paper offered an argument based on sweeping generalizations, unsupported by
factual evidence or convincing reasoning. More specifically, he identified the cause of welfare

fraud as coming from all African-Americans and Hispanics. His source for this accusation was his
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first-hand experience, he claimed; his father owned a store where most of his employees were
African-Americans and Hispanics. Because these particular individuals cheated the welfare
system as well as his father, this student assumed every African-American and every Hispanic was
a part of this "scam". His solution to such fraud involved deporting everyone who was not
"American" to their native country. "Of course," he explained, "other people may not think this
way, but this is my opinion." Not only did this student think his claim was proof enough for his
"reform plan,"” but in a sense he refused to take the responsibility of hearing other arguments. To
this student, argumentation involved giving a one-sided opinion, evidence for such a topic only
required his personal experience, and counterarguments needed no particular treatement in his
paper. Trying to be an expert in the discourse with a strong voice, this young man neglected his
social responsibility to write with other voices in mind, such as mine. Instead, his ideas seemed to
exist in a vacuum and not in a community of thinkers where minds meet, often clashing for the
ultimate purpose of achieving, creating some kind of knowledge.

I suspected his "reform plan" would be offensive and disturbing to his professor and
fellow students; it certainly was to me. Instead of exhibiting my initial reaction of anger, I asked
the student about his reasoning behind such a claim, and he began to explain his "first hand
experience.” We talked about the implications of his accusation and how it accused people that
were not even involved with the welfare system. We also discussed his definition of "American"
and his assumptions about not only the reasons for welfare, but his assumptions about certain
ethnic and racial g?oups. I noticed the student's name and asked if he and his family were
originally from this country. He responded that his parents were native Palestinians and
immigrated here right before his birth. "Should they, in essence, be asked to leave?" I asked.

"Technically, they aren't American. Does your generalization also apply to your parents?" He
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emphatically noted the difference in this situation rested in his father's financial ability to live here.
"They can afford to live here. My father makes a lot of money."

My role as writing center consultant changed from the static, simply ask the basic
questions to arrive at the problem, to someone involved in a conversation about racial stereotypes
and welfare participants' rights. His role as a client of our center changed from mere sponge (i.e.
tell me what's wrong with my grammar and punctuation) to defending and responding to my
comments about his paper. In some way both of our "original" positions were changed because
of listening to each other's thoughts. Both of our supposedly "set ideas and beliefs" clashed but
ultimately we used these conflicting ideas to modify our voices. It became the personal and social
responsibility of the both of us to incorporate each other's ideas into our voices. The
consulatation provided the intimate atmosphere for this student to ask me questions about the
presentation of an argument,.to be completely honest with me--a situation that the actual writing
class may have prevented. Within the forty-five minute consultation the conventions of academic

discourse became a part of his discourse and my voice would eventually shape, modify his.



Bibliography

Bartholomae, David. "Inventing the University." The St. Martin's Guide to Teaching Writing.
3rd ed. Robert Connors and Cheryl Glenn, 408-421.

Bizzell, Patricia. "Ethos of Academic Discourse." Academic Discourse and Critical
Consciousness. Pittsburgh: University of Pittsburgh, 1992.

Brufee, Kenneth. "Peer Tutoring and the Conversation of Mankind.l" Writing Centers: Theory
and Administration. Ed. Gary A. Olson. Urbana, 1984. 3-15.

Hemmeter, Thomas. "Live and On Stage: Writing Center Stories and Tutorial Authority."
Writing Center Journal 15 (Fall 1995).

Shamoon, Linda and Deborah H. Burns. "A Critique of Pure Tutoring." Writing Center Journal

15 (Spring 1995): 134-151.



CLARASTT ]

\Woﬁld you like to put your paper in ERIC? Please send us a clean, dark copy!

a2% . Loz
Q"M&e’?‘éi.ﬂ-
{//"'\'\ i k
DTN
Loy A
AR

U.S. Department of Education
Office of Educational Research and Improvement (OERI)

®

RIC

Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specitic Document)

. DOCUMENT IDENTIFICATION:

Title: Paper presented at the 1996 Annual 4C's Convention (Milwaukee)

A CASE STUDY : PERSONAL AND Socia). ETWcs (N THE WRITING CEN 2R

Author(s):

THERESA MIRANDA

Corporate Source:

March

Publication Date:

27-30, 1996

L

IIl. REPRODUCTION RELEASE:

In order to disseminate as widely as possible imely and significant materials of interest to the educational community, documents announced
in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced
paper copy, and electronic/optical media, and sold through the ERIC Document Reproduction Service (EDRS) or other ERIC vendors. Credit is
given to the source of each document, and, if reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following two options and sign at

the bottom of the page.

/

V]

: 3
=

Check here

For Level 1 Release:

Permitting reproduction in

microfiche (4" x 6" film) or
other ERIC archival media
(e.g., electronic or optical)
and paper copy.

The sample sticker shown below will be
affixed to all Level 1 documents

The sample sticker shown balow will be
affixed to all Level 2 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL
HAS BEEN GRANTED BY

\4
&
%’b

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS
MATERIAL IN OTHER THAN PAPER
COPY HAS BEEN GRANTED BY

@Q
6’0
TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1

Level 2

Documents will be processed as indicated provided reproduction quality permits. |f permission
to reproduce is granted, but neither box is checked, documents will be processed at Level 1.

: 3

Check here

For Level 2 Release:
Permitting reproduction in
microfiche (4" x 6" film) or
other ERIC archival media
(e.g., electronic or optical),
but not in paper copy.

*I hareby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate
this document as indicated abova. Reproduction from the ERIC microfiche or electronic/optical media by persons other than
ERIC employsees and its system contractors requires permission from the copyright holder. Exception is made for non-profit
raproduction by libraries and other service agencies lo satisfy information needs of educators in response to discrete inquiries. *

Sign
here—
please

Signature:

I M. Pipranda

Printed Name/Position/Title:

THERESA M. M

IRAN DA

Organization/Address:

1l Sunny Lane
Brooklyn, Dhio 49 (4

Telephone:

(21)398- 714D

FAX:

E-Mail Address:

Cept. 17, 199

Lavinr)



lll. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

It permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source,
please provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is
publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are
significantly more stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse: uu‘.L.—pL TP

ERIC/REC

2805 E. Tenth Street

Smith Research Center, 150
Indiana University
Bloomington, IN 47408

Howaever, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

B 196/96)

ERIC

IToxt Provided by ERI



